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Tier I Differentiation and Access Methods 

An essential aspect of effective Tier I is validation and affirmation of students’ cultures and 

home (indigenous) languages to build and bridge on their successes in school.  Through a 

Universal Design for Learning (UDL) approach, teachers can differentiate instruction to address 

the multiple learning styles of students through various modalities that allow for multiple 

means of representation, action and expression, and engagement.  Universal Design for 

Learning acknowledges students’ strengths and prior knowledge as assets in the learning 

process.  For more information regarding UDL, refer to the Online Resource Toolkit at 

http://sspt.lausd.net.  

 

Differentiation requires recognition of students’ varying levels of readiness, interests, 

background knowledge, language, culture, and learning preferences.  It also occurs through 

modification of the content (what is taught), process (how it is taught), product (how learning is 

shown), and/or resources available in the classroom and/or the school.  In order to differentiate 

instruction to maximize student growth, teachers can add depth and complexity to the 

curriculum, scaffold lessons, pre-assess students to form flexible groupings, implement interest 

and/or learning centers, employ questioning strategies, allow for independent study, preview, 

review, reteach, and frontload. 

 

Similarly, tier I instruction for English Learners (ELs) includes the English language development 

instruction (Designated and Integrated ELD) that students may receive in bilingual, ESL, 

sheltered, or dual language instructional programs.  The core instruction for ELs should be 

delivered in classrooms with teachers who are knowledgeable about the process of acquiring a 

second or additional language (Hill & Flynn, 2006), and know how to deliver culturally relevant 

content, literacy, and language instruction.  Instruction within these settings would not be 

viewed as an intervention (Tiers II or III), but rather as part of the core instruction for EL 

students (National Center on Response to Intervention, 2011).  A culturally and linguistically 

rich program can serve as a check on the system, a way to evaluate whether or not the school 

or District is moving toward the most appropriate service delivery model for students.  The 

professionals who support core instruction for ELs should have extensive knowledge of how to 

make content comprehensible to students (Echevarria, Vogt, & Short, 2012), as well as 

differentiate instruction according to language proficiency levels (Appendix B).  Instruction in 

this context consists of a high-quality curriculum supported by differentiated instruction and 

flexible grouping.  All students are assessed at multiple times throughout the year to identify 

those in need of additional support, as well as students who need more advanced opportunities 

to develop their skills.  For ELs, Tier I or universal (core) instruction must be appropriate and 

enriched in a way that addresses their particular linguistic, sociocultural, and academic needs in 
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